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This document breaks down the various correlations between “A
Passion for Progress: Being a Rockstar Teacher in a Stressed-Out
World” and the Danielson Framework. “A Passion for Progress”
helPs teachers create a complete|9 student centric classroom
experience, Facilitating learning and natura”g ciigerentiating for

every student in the classroom.

This program, developecl 139 Student-Centered World LLC CEO
Jenn breisacher, l’IClPS teachers with all asPec’c of a student-
centered classroom, Focusing on student engagement, lesson

Planning and classroom design.

This model not onlg reduces teacher stress, reclaims teacher time,
and increases student success, but supports educators in their
clagico—-clag duties in the classroom in direct correlation to the

exPec’cations set forth within the Danielson Framework.

For the purposes of this document, the “Distinguishecl” )

ratings have been included.



Powain 1

DISTINGUISHED - LEVEL 4

The teacher displays extensive knowlcdgc of the imPortant conccPts inthe
la: Dcmonstrating disciPlfne and how these relate both to one another and to other c[isciPIines‘
The teacher demonstrates undcrs’canding of Prerequisite relationships among

Knowle&gc of Content and

toPics and concePts and understands the link to necessary cognitive structures

Pe&agogg

that ensure student unclerstancling. The teacher’s Plans and Prac’cice reflect
gamiliaritg with a wide range of effective Peclagogical aPProac]'res inthe
&isciplinc and the ability to anticipatc student mfsconccp’cions.

An AP4P educator is skilled in creating lessons through a backwards design process that is focused on
the specific standard or group of standards that are required to be met for that content area. Through
documented mastery charts, specific activity intent, and varying learning opportunities, all learning is
carefully documented and advanced as each standard is mastered in a differentiated manner that is
appropriate for each student, while also holding to timelines set forth within specifically written curriculum
plans.

In these lessons, students are provided with various learning opportunities that sync with the individual
student(s) learning styles, classroom needs, and other outlying accessibility factors (like technology
access, etc.). These opportunities are presented in a way that gives the student autonomy in both
completion and application.

Examples may include: curriculum development, clear targeting, focused objectives, various learning
opportunities, student conferences, student goal setting, student reflection, etc.

DISTINGUISHED - LEVEL 4

1b: Demonstrating

Teacher demonstrates thorough knowledgc of students’ backgroun&s, sl(i”s,
KﬂOWl@ClgC O{: StUClCI’ItS and interests, and uses this knowledgc to Plan for individual student learning.

Students are given learning opportunities and corresponding assessments that coincide with with the
individual student(s) learning styles, classroom needs, and other outlying accessibility factors (like
technology access, etc.) as learned within “A Passion for Progress”. All this is executed in a student-
centered system that is purposely crafted and implemented by the educator, carefully following student
needs, struggles, and even objections.

In this environment, the teacher facilitates all the learning that happens in the classroom, but the design
of the execution of this content allows for them to have personal relationships with each student in the
class. This helps with genuine warmth, caring, and sensitivity to students as individuals in a natural
manner of rapport.

Examples may include: curriculum development, clear targeting, focused objectives, various learning
opportunities, specific differentiated tools, formative assessment examples, student conferences,
student goal setting, student reflection, etc.
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All outcomes rePresent high—level learning inthe dfscip!ine. Theg are clear, are

Ic: Setting Instructional

written in the form of student Ieaming, and Permit viable methods of
Outcomes assessment. Outcomes reflect several different tgpes of Iearning ancl, where
aPProPriatc, represent both coordination and integration. Outcomes are

diﬁcercntiatccl, in whatever way is needed, for individual students.

The training process in “A Passion for Progress” helps the teacher go through a process of creating lessons
through a backwards design process that is focused on the specific standard or group of standards that are
required to be met for that content area. By utilizing this method of lesson creation and execution, this allows
the teacher to automatically differentiate for each student by creating targeted goals through mastery of
content, standards, objectives, and personal learning.

Students are given learning opportunities and corresponding assessments that coincide with with the individual
student(s) learning styles, classroom needs, and other outlying accessibility factors (like technology access,
etc.). All this is executed in a student-centered system that is purposely crafted and implemented by the
educator, carefully following student needs, struggles, and even objections. This process allows for both
student and teacher reflection on both student progress and learning needs as content is disseminated.

Examples may include: curriculum development, clear targeting, focused objectives, various learning
opportunities, specific differentiated tools, formative assessment examples, student conferences, student goal
setting, student reflection, etc.

DISTINGUISHED - LEVEL 4

]Cl' Demonstrating The teacher’s lmowledge of resources for classroom use and for ex’cending
one’s ProFessional skill is extensive, including those available t]’rrough the

Knowleclge of Resources

school or clis’crict, in the community, t]’urough ProFessional organizations and

universities, and on the Internet.

AP4P teachers go through a meticulous planning strategy that scaffolds and differentiates the information and
activities given in relation to standards, mastery, and completion through various resource materials and
learning opportunities.

This includes outside-the-box thinking in regards to not only resources available within the confines of the
school, but also opportunities and activities that tie in the community via partnerships or outreach to help
engage students with hands-on, real life opportunities within each base of content structure. This is encouraged
in-person and virtually as accessible.

Examples may include: planning templates, various levels of community outreach via members or
interconnected activities, research-based activities and assessments, etc.
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The sequence of leaming activities follows a coherent sequence, is alignecl to

le: Designing Coherent

instructional goals, andis clesignccl to engage students in high~level cognitive
Instruction activity. These are aPProPria’ccly differentiated for individual learners. Instructional
groups are varied aPProPriately, with some oPPortunitH for student choice.

The training process in “A Passion for Progress” helps the teacher go through a process of creating lessons
through a backwards design process that is focused on the specific standard or group of standards that are
required to be met for that content area. By utilizing this method of lesson creation and execution, this allows the
teacher to automatically differentiate and scaffold student goals and objectives with their lesson activities with a
specific sequence of learning activities and assessments via content, standards, objectives, and personal
learning.

All this is completed through various learning opportunities followed by or in congruence with several formative
and summative assessments based on the student(s) learning styles, classroom needs, and other outlying
accessibility factors (like technology access, etc.). There are multiple, continuous opportunities for both student
choice and voice throughout each unit and activities and assessments are aligned with hands-on learning
opportunities.

Examples may include: curriculum development, clear targeting, focused objectives, various learning

opportunities, specific differentiated tools, formative assessment examples, student conferences, student goal
setting, student reflection, efc.
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All the instructional outcomes may be assessed bg the Proposecl assessment
Plan, with clear criteria for assessing student work. The Plan contains

if: Designing Student

evidence of student contribution to its cleve!opmcnt. Assessment
Assessments mcthodologics have been aclaptcd for individual students as the need has
arisen. The aPProach to using formative assessment is well dcsigned and

includes student as well as teacher use of the assessment information.

An AP4P teacher goes through a process of creating lessons through a backwards design process that is
focused on the specific standard or group of standards that are required to be met for that content area. By
utilizing this method of lesson creation and execution, this allows the teacher to automatically differentiate and
scaffold student goals and objectives with their lesson activities with a specific sequence of learning activities
and assessments via content, standards, objectives, and personal learning, allowing for learning and
advancement to take place based-on student intent and encouragement of higher order thinking and reasoning.

This encourages multiple formative assessment checks throughout the unit as addressed with mastery chart
competencies and targets. This helps to keep each individual student at a pace that is appropriate for their own
learning needs and also syncs with time guidelines of written curriculum.

Examples may include: various learning opportunities, specific differentiated tools, formative assessment
examples, project-based assessments, student conferences, efc.
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DISTINGUISHED - LEVEL 4

2a: Creat ngan Classroom interactions between teacher and students and among students are

Environment O1C RCSPCCt highlg resPectFul, reﬂcctinggenuine warmth, caring, and sensitivity to students as
individuals. Students exhibit respect for the teacher and contribute to th levels

and RaPPor’c

of civilitg among all members of the class. The net result is an environment where

all students feel valued and are comfortable taking intellectual risks.

“A Passion for Progress” focuses heavily on classroom design and relationship building. This helps create an
environment that is conducive to not only learning, but thriving. With lessons naturally differentiating for each
student in the classroom, it helps with a level of both contentment in ones own learning and a natural atmosphere
of being challenge intellectually. Collaboration is a key part of this system and allows the students to work on soft
skills and 21st century competencies through their day-to-day interactions with one another and the content
material.

In this environment, the teacher facilitates all the learning that happens in the classroom, but the design of the
execution of this content allows for them to have personal relationships with each student in the class. This helps
with genuine warmth, caring, and sensitivity to students as individuals in a natural manner of rapport.

Examples may include: student growth and achievement, visual and emotional community, student feedback, efc.
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L The classroom culture is a cognitivclg busg Placc, characterized }39 a shared
Zb: EStabIlShlﬂg a CUltU re belief in the imPortance of Ieaming. The teacher conveys high cxPectations

for learning for all students and insists on hard worl(; students assume

for Learning

resPonsibilftg for higlﬁ qualitg bﬂ initiating imProvcments, making revisions,
aclcling detail, and/or assisting peers in their Precise use of Ianguage.

“A Passion for Progress” focuses heavily on classroom design and relationship building. This helps create an
environment that is conducive to not only learning, but thriving. With lessons naturally differentiating for each
student in the classroom, it helps with a level of both contentment in ones own learning and a natural atmosphere
of being challenge intellectually. This encourages questioning the content not only on a level of understanding, but
also to challenge oneself to learn more through intrigue.

This environment encourages intellectual risk taking and fosters a collaborative mindset amongst peers in the
class. This climate sets the expectation of best effort and student autonomy and working at a top tier level of effort.

Examples may include: student growth and achievement, visual and emotional community, student feedback, etc.
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Instructional time is maximized due to efficient and seamless classroom routines
2c: Ma naging Classroom and Proce&ures‘ Students take initiative in the management of instructional
PT‘OCCCIUI”CS groups and transitions, and/or the handling of materials and suPPIies‘ Routines
are well understood and may be initiated bg students. Volunteers and
Paraprogessionals make an independent contribution to the class.

AP4P teachers create an environment in their classroom that fosters self-direction within a collaborative
community. Polices and procedures are engrained within the day-to-day of the classroom and allow for the
student(s) to self-regulate by design. By utilizing this method, it allows the teacher to focus more on teaching
than behavior and allows for an environment to automatically differentiate and scaffold student goals and
objectives with their lesson activities with a specific sequence of learning activities and assessments via
content, standards, objectives, and personal learning while also supporting, and being supported by, their peers.

In this environment, the teacher facilitates all the learning that happens in the classroom, but the design of the
execution of this content allows for them to have personal relationships with each student in the class. This
helps with genuine warmth, caring, and sensitivity to students as individuals in a natural manner of rapport.

Examples may include: student goal setting work, student feedback, mastery charts, development of
resources, student conferences, collaborative interactions, efc.
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Student behavior is entirely aPProPriate. Students take an active role in
monitoring their own behavior and/ or that of other students against

L’)enavior standards of conduct. Teacher monitoring of student behavior is subtle and

Preventive. The teachers response to student misbehavior is sensitive to

2d: Managing Student

individual student needs and resPects students’ cilgnity.

AP4P teachers create an environment in their classroom that fosters self-direction within a collaborative
community. By utilizing this method of lesson creation and execution, this allows the teacher to automatically
differentiate and scaffold student abilities and behaviors within their lesson activities via a specific sequence of
learning activities and assessments in a student-centered manner. Each assignment is specifically designed

and implanted to build mastery of a subject area and that is verified by data that is curated by both the teacher
and student(s).

In this environment, the design of the execution of this content allows for teachers to have personal
relationships with each student in the class, allowing opportunities to work individually on self-regulating
behaviors and appropriate responses.

Examples may include: student goal setting work, student feedback, mastery charts, student conferences,
collaborative interactions, etc.
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The classroom environment is safe, and learning is accessible to all students,
2e: Orgaﬂlzmg Phgleal inclucling those with sPecial needs. The teacher makes effective use of Phgsical
Space resources, including comPuter technologg. The teacher ensures that the Phgsical
arrangement is aPProPriate to the !caming activities. Students contribute to the

use or adaPtation of the Phgsiceﬂ environment to advance lcarning.

“A Passion for Progress” defines specifically what types of arrangements should exist in a student-centered
classroom to make it the most conducive environment for learning and collaboration. This allows student choice
in seating, movement, collaborating, and physical structure.

There is also multiple avenues for the use of technology worked into the model, including flipping the classroom
and a number of self-grading data measures to help with instant feedback to help with student growth and
success. This collaborative work environment is hands-on and individualized while facilitating learning within the
larger classroom community of peer interactions.

Examples may include: classroom layout, student feedback, student conferences, collaborative interactions,
various learning opportunities, student reflection, efc.
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DISTINGUISHED - LEVEL 4

The teacher links the instructional purpose of the lesson to the larger
curriculum; the directions and Procedures are clear and anticipate Possible
student misunclcrstan&ir\g. The teachers exPIanation of content is thorough
and clear, develo ing conccPtua| understandingthrough clear scagolcling
Aa: Communicating Witl"l and cormccting witf students’ interests. Students contribute to cxtending the
Students content }39 explainfng concePts to their classmates and suggesting strategjes
that might be used. The teacher’s spoken and written 1anguage is exPressive,
and the teacher finds oPPortunities to extend students’ vocabularies, both
within the cliscip[inc and for more gcncra[ use. Students contribute to the

correct use OF acadcmic vocabularg.

An AP4P educator makes the attempts to have all lessons be hands-on or relate to the real world in some way,
removing the need for the inherent question, “When will we ever use this in life?”. Each activity is explained through
all the various learning styles and advancement of those activities are fueled with student choice and student intent.
The collaborative nature of the classroom allows student(s) to feel comfortable taking risks in their learning and also
learning soft communication skills and empathy for their fellow classmate.

An AP4P educator is cognizant of the need to create assignments and activities that are constant markers of
learning and can be monitored in real time by both the student(s) and the teacher. This is handled in a variety of
manners on a spectrum of traditional means to high-level technical programs. Since the atmosphere of the
classroom is one of building individual relationships between the teacher and each student in the classroom
personally, feedback is constant and data is consistently monitored.

Examples may include: various learning opportunities, specific differentiated tools, formative assessment
examples, project-based assessments, student conferences, student feedback, collaborative interactions, student
growth and achievement, visual and emotional community, student reflection, etc.
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The teacher uses a Variety or series of ciuestions or PromPts to cha”cngc

ab: Using QUCStiOﬂil’lg and students cognitivelg, advance [‘n'gh-levcl thinking and discourse, and

promote metacognition. Students formulate many questions, initiate topics,
cha”cnge one another’s t]’minking, and make unsolicited contributions.

Students themselves ensure that all voices are heard in the discussion.

Discussion Techniques

“A Passion for Progress” helps teachers to determine how to reach a variety of learning styles with their
student(s) and make sure that activities and assignments are not only hitting those dominant styles within the
class, but also setting challenges to help student growth with those styles that are less prevalent.

Due to the individualized, differentiated nature of the environment and the one-on-one relationships that exist, it
is second nature for a teacher to see where a student may be struggling and can create opportunities to even the
playing field and adjust a lesson plan structure or assignment choice to accommodate those shortfalls. This is
done through whole group, small group, and individual questioning throughout each lesson. The collaborative
nature of the classroom allows student(s) to feel comfortable taking risks in their learning and also learning soft
communication skills and empathy for their fellow classmate.

Examples may include: various learning opportunities, specific differentiated tools, formative assessment
examples, project-based assessments, student conferences, student feedback, collaborative interactions,
student growth and achievement, visual and emotional community, student reflection, etc.



DISTINGUISHED - LEVEL 4

Vir’cua”g all students are inte”ectua”g engage& in cha”enging content through well-
clcsignecl learning tasks and activities that require complex thinking bg students. The
teacher Proviclcs suitable scago!cling and cha”engcs students to explain their

3¢t Engaging Students in

thinking. There is evidence of some student initiation of inquiry and student
Learning contributions to the exP|ora’cion of imPortant content; students may serve as
resources for one another. The lesson has a clearlg defined structure, and the Pacing
of the lesson Provides students the time needed not onlg to inte”ectua”g engage with

and reflect upon their learning but also to consolidate their unclers’canciing

An AP4P educator is skilled in creating lessons through a backwards design process that is focused on the
specific standard or group of standards that are required to be met for that content area. Through documented
mastery charts, specific activity intent, and varying learning opportunities, all learning is carefully documented
and advanced as each standard is mastered in a differentiated manner that is appropriate for each student, while
also holding to timelines set forth within specifically written curriculum plans.

These lessons rigorously align to the curriculum, standards, and objectives set forth in a student-led manner with
constant monitoring of data and mastery charts by the teacher. Assignments are fluid and are appropriately laid
out for the student(s) in a way that makes sense for their own pace, needs, and instructional flow. Students are
held accountable to keep note of their learning needs and progress with daily interactions from the teacher.

Examples may include: various learning opportunities, specific differentiated tools, formative assessment
examples, project-based assessments, student conferences, student feedback, collaborative interactions,
student growth and achievement, visual and emotional community, student reflection, etc.

DISTINGUISHED - LEVEL 4

Assessment is Fu”g integratecl into instruction, throug]q extensive use of formative
assessment. Students appear to be aware omc, and there is some evidence that theg
have contributed to, the assessment criteria. Questions and assessments are used
5(311 Using Assessment in regularlg to diagnosc evidence of !caming }35 individual students. A variety of forms
Instruction of feedback, from both teacher and peers, is accurate and sPeciﬁc and advances
Iearning‘ Students self-assess and monitor their own progress. The teacher

successFu”g differentiates instruction to address individual students’

misunclcrstandings.

An AP4P educator is cognizant of the need to create assignments and activities that are constant
markers of learning and can be monitored in real time by both the student(s) and the teacher. This is
handled in a variety of manners on a spectrum of traditional means to high-level technical programs.
Since the atmosphere of the classroom is one of building individual relationships between the teacher
and each student in the classroom personally, feedback is constant and data is consistently monitored.

Activities, lessons, projects, etc. are advanced based on this data and what skill set is meant to be
achieved by the students. The teacher is skilled in creating lessons through a backwards design
process that is focused on the specific standard or group of standards that are required to be met for
that content area. Through documented mastery charts, specific activity intent, and varying learning
opportunities, all learning is carefully documented and advanced as each standard is mastered in a
differentiated manner that is appropriate for each student, while also holding to timelines set forth within
specifically written curriculum plans.

Examples may include: various learning opportunities, data tracking via mastery charts, specific
differentiated tools, formative assessment examples and data, student conferences, student feedback,
student growth and achievement, student reflection, etc.
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Ae: Demonstratmg

F‘lexibili{y ancl The teacher seizes an opportunity to enhance learning, building on a spontaneous
event or students’ interests, or successFu”H acljusts and differentiates instruction to

Responsiveness

address individual student misun&erstandings‘ Using an extensive rePertoire of
instructional strategies and so|iciting additional resources from the school or

communftg, the teacher Persfsts in seeking effective aPProaches for students who

HCC& I’WC!P

One of the key training pieces in “A Passion for Progress” is creating relationships and being able to identify
student intent. The main purpose of this is to be able to advance a learning environment that appeals to a
student(s) individual interest and innate drive(s) for learning.

Due to the individualized, differentiated nature of the environment and the one-on-one relationships that
exist, it is second nature for a teacher to see where a student may be struggling and can create
opportunities to even the playing field and adjust a lesson plan structure or assignment choice to
accommodate those shortfalls.

By creating An AP4P educator is cognizant of the need to create assignments and activities that are
constant markers of learning and can be monitored in real time by both the student(s) and the teacher. This
is handled in a variety of manners on a spectrum of traditional means to high-level technical programs.
Since the atmosphere of the classroom is one of building individual relationships between the teacher and
each student in the classroom personally, feedback is constant and data is consistently monitored.

Examples may include: various learning opportunities, data tracking via mastery charts, specific
differentiated tools, formative assessment examples and data, student conferences, student feedback,
student growth and achievement, student reflection, etc.



Powmain 4

DISTINGUISHED - LEVEL 4

The teacher makes a thoughhcul and accurate assessment of a lesson’s
effectiveness and the extent to which it achieved its instructional outcomes,
4a: Reﬂccting on Teaching citing many s[:)eciﬁc examples from the lesson and wcighing the relative
strcngths of each. Drawing on an extensive rcPcrtoirc of ski”s, the teacher

offers sPeciﬁ'c alternative actions, complete with the Probable success of

different courses of action.

An AP4P educator uses and collects data constantly through a lesson via student work and also personalized
conversations to determine what level student(s) fall in terms of mastery of a specific content area. Future lessons
and activities are crafted in congruence with previous student advancement. As the teacher progresses throughout
time, they will have a toolbox full of various activities that they can assign student(s) in terms of specifically what
information they need more enrichment covering while also challenging student(s) who have reached a specific
level of mastery.

Examples may include: /lesson plans, student feedback, various learning opportunities, data tracking via
mastery charts, specific differentiated tools, formative assessment examples and data, etc.
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‘]’b: Maintaining Accurate The teacher’s system for maintaining information on student completfon of
assignments, student progress in 1earnin5 and non instructional records is

Records

Fu“g effective. Students contribute information and Participate in maintaining,

the records.

“A Passion for Progress” helps teachers in creating lessons through a backwards design process that is
focused on the specific standard or group of standards that are required to be met for that content area.
Through documented mastery charts, specific activity intent, and varying learning opportunities, all
learning is carefully documented and advanced as each standard is mastered in a differentiated manner
that is appropriate for each student, while also holding to timelines set forth within specifically written
curriculum plans.

An AP4P educator uses and collects data constantly through a lesson via student work and also
personalized conversations to determine where students level in terms of mastery of a specific content
area. Future lessons and activities are crafted in congruence with previous student advancement.

Examples may include: /lesson plans, grade books, student feedback, various learning opportunities,

data tracking via mastery charts, specific differentiated tools, formative assessment examples and
data, etc.
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The teacher communicates Frequentb with families in a cultura”g sensitive

4c: Communicating with

manner, with students contributing to the communication. The teacher
F‘amilies rcsPonds to Famiig concerns with Protcssional and cultural sensitivity. The
teacher’s efforts to engage families in the instructional program are i:rcqucnt

and SUCCCSS]CUI‘

“A Passion for Progress” helps teachers to develop meaningful ways to communicate with families on a
regular basis, keeping them involved with their student(s) educational goals and advancements. This
can be in terms of student(s) success, challenges, classroom activities, events, assignments, etc.

Examples may include: email records, phone call records, mailing records, tech tools, newsletters, etc.
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The teacher’s re|ationsi1ips with co”eagucs are characterized bg mutual
.y , , support and cooperation, with the teacher taking initiative in assumin
4d: ParthlPatmg n the Iczlziership amonPg the tacuitg. The teacher take§ a Ieaciers]'iiP role ing
Protessional Communitg Promotiriga culture of Proiccssional inquirg‘ The teacher volunteers to
Participate in school events and district Prcﬂccts, makinga substantial
contribution and assuming a icaciership role in at least one asPect of school

or district life.

Once “A Passion for Progress” is completed, teachers will have the opportunity to enroll and receive
“Workshop in a Box”, which is all the pieces of an introductory workshop on student-centered learning
that can be given to others to help them also adapt the student-led model of instruction.
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) d The teacher seeks out opportunities for Protcssionai dcvclopmcnt and
“e: G"OW’”S an makes a sgstematic effort to conduct action research. The teacher solicits
DCVClOPiI’Ig Protcssiona”g feedback on Practice from both suPcrvisors and co”eagucs. The teacher

initiates imPortant activities to contribute to the Protcssion.

“A Passion for Progress” participants have the opportunity to become members of our “Student-
Centered World Scholars” Facebook community, a private group of educators within the program that
can not only help one another, but also have access to a live Q/A once per month with any questions or
troubleshooting that has come up for those teacher participants. Student-Centered World LLC also
offers free podcasts, multiple social media accounts, and emails to give out more information and
helpful teacher tips including tech-tools, classroom management ideas, “hot topics” in education, etc.



fé) @studentcenteredworld
ﬂ @studentcenteredworld

u @stucentworld
@ studentcenteredworld.com

Check out "A Passion for Progress: Being a
Rockstar Teacher in a Stressed-0ut World"

www.studentcenteredworld.com/ap4p

Did you know that enrollment is open for school
districts year round?

Email admin@studentcenteredworld.com
to get started.




